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Imagine if_
∴ all children reached their full potential
∴ young people gained the skills to thrive in the world
∴ no child was left behind

Our vision
All families and individuals in the South West Metropolitan region have the opportunity to
achieve their full potential, participating in all areas of life and living.

Our mission
Established in 2013, Imagined Futures, formally known as the South West Metropolitan
Partnership Forum (SWMPF), is a Collective Impact Initiative that brings innovation to
addressing complex social issues for communities in Fremantle, Cockburn, and Melville.
Imagined Futures recognises that tackling complex social issues is beyond the capacity of any
single organisation and the only way to effect large-scale change is by working together,
pooling and mobilising the resources available in our community to achieve shared goals.
Our mission is to mobilise the collective resources of not-for-profit organisations, local, state
and commonwealth government agencies, business and community members, to provide all
individuals and families in the South West Metropolitan region with the opportunity to achieve
their full potential.
Imagined Futures is based on a collective impact approach and attracts a blend of financial
and in-kind contributions, including state government funding, local government
contributions, Lotterywest and other grant funding, and other member contributions.
Imagined Futures is auspiced by St Patrick’s Community Support Centre. IF is recognised by
the Western Australian State Government as the District Leadership Group for the South
West Metropolitan Region.
Imagined Futures has a proven track record of accomplishment in bringing a new way of
working, fostering collaboration that is beyond information exchange and about strategy,
action and implementation.

Keeping Kids Engaged in School
Keeping Kids Engaged in School is the flagship project for the Imagined Futures Youth
Initiative Working Group. It is designed to facilitate children and young people’s desire to
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stay at school, foster their sense of belonging, build resilience and support their transition to,
and engagement with, high school.
The project encompasses three parts:
•
•
•

a year-long resilience and leadership program delivered in primary schools targeting
students from years 4 to 6;
a term-long leadership and resilience program delivered in secondary schools, run for
separate groups in terms 1 and 2 for students from years 7 to 9; and
a leadership and mentoring program called Change Champions delivered in secondary
schools in terms 3 and 4 to students from years 7 to 9, and providing mentoring and
transition support to year 4 to 6 students in feeder primary schools.
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Executive summary
Keeping kids engaged in school is an innovative, co-designed school engagement program
that has been running successfully in a number of primary and high schools in the South West
metropolitan region of Perth, Western Australia since 2014. The program is designed to
facilitate children and young people’s desire to stay at school, foster their sense of belonging,
build resilience and support their transition to, and engagement with, high school. As a
collective impact initiative, a significant strength of Keeping kids engaged in school is its
collaborative, place-based approach which enables cooperation between a cross-section of
partners to meet the needs of young people to support them to thrive in their communities.
The program encompasses three parts: a resilience program delivered in primary schools
targeting students from years 4 to 6; a resilience and leadership program delivered in feeder
High Schools and targeting students from years 7 to 9; and the Change Champions program
which involves students from the high school program leading activities for students from the
primary school program to support their transition to high school.
The Keeping kids engaged in school programs adhere to five broad design principles:
collective impact, placed-based, co-design, strengths based and relationship based.
The program has an established track record of outcomes in increasing attendance rates in at
risk young people, as well as in improving their social and emotional resilience and their
conduct at school. An evaluation prepared by Curtin University in 2016 found the program
increases school attendance, student self-esteem and resourcing to participating schools, as
well as improving student connection with the community. 1 A subsequent 2020 evaluation
of Imagined Futures, including Keeping kids engaged in school, found that the program
improved emotional resilience and overall well-being of students. 2

1
2

Buckley, 2016
Impactseed, 2020
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Imagined Futures
Established in 2013 as the South West Metropolitan Partnership Forum (SWMPF), Imagined
Futures (IF) is a collective impact initiative that brings innovation to addressing complex social
issues for communities in Fremantle, Cockburn, and Melville. Imagined Futures recognises
that tackling complex social issues is beyond the capacity of any single organisation and the
only way to effect large-scale change is by working together, pooling and mobilising the
resources available in our community to achieve shared goals.
Auspiced by St Patrick’s Community Support Centre, IF brings together approximately 60
not-for-profit and government service providers as well as business, philanthropy and
community members across the three local government areas of Cockburn, Fremantle and
Melville. IF is recognised by the Western Australian State Government as the District
Leadership Group for the South West Metropolitan Region.
Imagined Futures has a proven track record of accomplishment in bringing a new way of
working, fostering collaboration that is beyond information exchange and about strategy,
action and implementation.

IF shared principles
The Imagined Futures partners are committed to collaboration and have agreed to a set of
shared principles that underpin and guide their actions. All parties are committed to:
•
•

•
•
•
•
•
•
•

improving social, cultural and economic outcomes in the South West Metropolitan
region.
achieving a more effective and coordinated approach to decision making and working
together, recognising the interdependence in the delivery of human services in the
South West Metropolitan region.
recognising their partnership is based on mutual respect and trust, with openness and
transparency in all activities.
the value and contribution of all sectors in the delivery of human services in the South
West Metropolitan region.
empowering community members in the design, planning and delivery of human
services in the South West Metropolitan region.
enabling consumers in the South West Metropolitan region to make informed choices
on services.
ensuring the sustainability of human services in the South West Metropolitan region.
avoiding conflict and impediments relating to establishment and operation of
Imagined Futures.
taking reasonable steps to assist one another to achieve the objectives of Imagined
Futures.
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Program development
Soon after it was established, the South West Metropolitan Partnership Forum (now
Imagined Futures) agreed to ‘develop and trial a place-management and collective social
impact model for the delivery of community and social supports in the region.’ The SWMPF
initially sought to implement four priority projects: working collaboratively to support
vulnerable and at-risk young people; a place-based collaborative intervention in Davis Park,
Beaconsfield; coordination of wrap-around services for individuals with multiple needs; and
improved social planning.
A planning day held in April 2014 to progress these four projects was attended by
representatives from a broad range of agencies. Breakout workshops were held for each of
the four project areas, including one to discuss opportunities for collaborative work to support
vulnerable children and young people in the region. The breakout group, consisting of people
with diverse expertise and experience including in education, community services and justice
in the South West Metropolitan area, identified that there was a gap in the provision of early
intervention to support vulnerable and at-risk 8- to 13-year-old children and young people.
A Youth Initiative Working Group was subsequently established to progress what was
initially coined the ‘Common Social Issue Project (Vulnerable and at Risk 8- to 13-year-olds).’

Key milestones
2014
The inaugural meeting of the SWMPF Working Group on Vulnerable and At-Risk Young
People was held in May 2014. In the initial development phase meetings were held fortnightly
to monthly, depending on need, to progress the project.
These initial planning meetings sought to harness the local knowledge and expertise of the
Working Group membership to inform development of a program, ensuring any new program
would not duplicate other work happening in the community, but rather use the group’s
collective resources to address a need that was not otherwise being met.
Representatives on the Working Group from the Department of Education, WA Police and
local councils, among others, all raised concerns about children who had disengaged from
school including the intersection between youth crime and truancy, as well as the potential
life-long impacts from disengagement from school.
The Working Group agreed four project outcomes:
1)
2)
3)
4)

Improving school attendance
Increasing children and young people’s resilience and well-being
Increase participation in local community activities, and
Enabling children and young people to feel safe and supported in their community.
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Although the program has evolved significantly over its nearly seven years of operation, these
outcomes continue to reflect a core part of what the Keeping kids engaged in school program,
and the ongoing work of the Youth Initiative Working Group more broadly, aims to achieve.

What we know about disengagement from school
The impacts of not attending school regularly can be life-long. Children and young people
who become disengaged from school at an early age are at greater risk of experiencing a
range of hardships including long-term unemployment, involvement in criminal activities,
social isolation, and mental health problems. A recent study found that the social costs for a
young person leaving school early are more than $616,000 over their lifetime. 3 Conversely,
success at school can help vulnerable individuals overcome social exclusion and
disadvantage. 4 5
Poor attendance at school is, unsurprisingly, associated with lower academic achievement.
Research clearly demonstrates that in regard to school attendance, ‘every day counts’. 6 The
more time a student spends away from school, the greater the impact on their educational
outcomes. 7 Low school attendance is also a risk factor for early school leaving. 8
Disengagement from education is not only reflected in low attendance. Students may also be
disengaged from education at content or class level, for example as a result of disruptive
behaviour or an inability to access the curriculum. A smaller number of students are
disengaged from formal education as a whole. 9 On average, Western Australian children from
low socioeconomic backgrounds, Aboriginal students, and students who change schools
often, have lower levels of attendance. 10
The reasons children and young people disengage from education are complex and extend
beyond the context of the school, including family and home environments, and young
peoples’ health, mental wellbeing and sense of belonging, and as such, school engagement
is an issue that lends itself particularly well to a collaborative response. 11
Given the significant social and fiscal costs from school disengagement, early intervention to
improve school attendance and engagement can be a cost-effective way to improve lives,
resulting in significant short- and long-term benefits to individuals and to the community
more broadly.

Lamb & Huo, 2017
Hancock et al, 2013
5
Robinson & Meredith, 2013
6
Auditor General Western Australia 2009
7
Hancock et al, 2013
8
Hancock & Zubrick, 2015
9
Hancock & Zubrick, 2015
10
Hancock et al, 2013
11
Hancock & Zubrick, 2015
3

4
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The program takes shape
During the development phase of Keeping kids engaged in school, the Working Group
collected and considered available data on disadvantage and vulnerabilities within the region,
including Index of Community Socio-Educational Advantage (ICSEA) and Australian Early
Development Census data, as well as attendance and achievement information for individual
schools. It became clear that there was a significant gap in support for children 8-13 years of
age and therefore and an opportunity to make a positive impact in this space within the South
West Metropolitan region.
Throughout 2014 the program began to take shape, with Working Group members
considering key data on possible pilot schools. The knowledge and expertise of members of
the Working Group was instrumental in informing the decisions regarding which schools to
approach. Efforts were made to ensure the program would address gaps in services and
supports for vulnerable students and not duplicate existing programs. Three primary schools
servicing more disadvantaged communities, and experiencing higher levels of nonattendance, were selected to be invited to participate in the project: Caralee Community
School, Winterfold Primary School and South Lake Primary School.
As each school had different characteristics and priorities, the Working Group acknowledged
it would be important to tailor the program to each school, and more specifically to specific
groups of children within that school, while adopting the same overall approach.
The three schools all agreed to take part and three members of the Working Group worked
directly with each school during this development phase.
As program planning progressed, essential elements that would prove crucial to its success
were developed and embedded, including the principles of ensuring the program was
strengths-based and student-led (co-designed).
In October each of the schools was asked to nominate a group of 20 vulnerable students to
participate in the program. They were asked to select students who were considered to be at
risk of disengagement from school. In addition to high levels of non-attendance, many were
identified as having significant behavioural issues, social/emotional difficulties, and
challenging home environments. Each of the students was invited to a ‘working lunch’ at their
school where they were invited to play a role in making their school better. During the lunch
the group workshopped responses to three questions:
•
•
•

If you could wave a magic wand and make school a really special place – what would
it look like?
What would you really like to do after school?
Would you like coming to school more if there was something after school you really
wanted to do?

The students were encouraged to contribute any ideas they had – a genuine co-design
process was sought with no barriers put on what students could suggest.
The students’ responses to these questions were collated and considered by the Working
Group with the intent to progress as many of these as possible in a short time frame. The
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Group felt that some ‘runs on the board’ for the program would help embed the program and
build support from students and the school more broadly.
The students named their groups, resulting in the creation of the Winterfold Primary School
‘Strikers’, Caralee Community School ‘Idea Hunterz’ and the South Lake Primary School
‘Rockateers’. 12
Over the next few months, the Working Group facilitated many of the suggestions made by
students during the first working lunch. Examples of student-led initiatives that were then
progressed with help from the Working Group and the community more broadly include:
•

Stationary shop: Students at Caralee Community School identified that often
they did not have the right things they needed at school to participate fully in
lessons. The group thought that having the opportunity to buy these items at
school could help. Following consultation with the program partners, the P&C
opened a stationary shop at the school in Term 1, 2015.

•

Outdoor furniture: Students at Caralee Community School said that having
outdoor chairs and tables would improve their recess and lunch times at
school. Demonstrating the benefits of collective impact projects, SMYL
Community College students worked with the primary school students to
make the furniture requested. The process was empowering for members of
the Caraleee Idea Hunterz. Not only did they identify a way they wanted to
improve their school, they were also instrumental in making it happen. The
project also built confidence and leadership skills in the SMYL students.
Materials for the tables and chairs were donated by a local business. This was
the first of a number of collaborative projects between the Keeping kids
engaged in school participants and students from SMYL, including building a
cubby house and building, painting and racing go-carts.

•

Music Mondays: The South Lakes Rocketeers identified that students would
benefit from more fun and engaging activities during lunch times. ‘Music
Mondays’ were established, with equipment provided through the program
and the Rocketeers taking turns to DJ.

Principals were asked to promote the program within the school, and particularly these early
achievements by the groups, to increase the program’s profile and to enable the student
membership to develop a sense of achievement.

2015
In February 2015 the first groups of students at Caralee Community School, Winterfold
Primary School, and South Lake Primary School began participating in weekly sessions of the
Keeping kids engaged in school program. The children were encouraged to take an active role
in designing and developing the program, and many of the activities during that first year had
been identified by the students during the 2014 working lunches.

12

Imagined Futures Youth initiative Working Group minutes January 2016
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The program during 2015 was coordinated and led by Palmerston Association, with one of
the Palmerston staff particularly instrumental in co-designing and delivering the program.
Schools supported the program through their existing resources, and food for the program
was shared across SWMPF and the Working Group member organisations.
The Working Group continued to meet regularly. Feedback from schools indicated the
program was well-received, and even in the short period it had been operating, appeared to
be having a positive influence on student attendance and behaviour.
By October 2015 the strengths of taking a collaborative approach were well-evident.
Working Group meetings included sharing information about a broad range of outside school
activities including sporting initiatives, school holiday programs, community safety initiatives
and mental health, increasing awareness and the engagement of vulnerable children and
young people in these opportunities.
A $10,000 grant from Fremantle Foundation helped support the program during this time.

2016
Winterfold Primary School left the program at the beginning of 2016 as they were unable to
provide a staff member to support the program for that year. Programs continued in South
Lake Primary School and Caralee Community School, becoming more embedded in the
schools as time progressed and receiving significant positive feedback from school
community.

The transition to high school as a point of need
As the Keeping kids engaged in school programs continued in primary schools, concerns were
raised during SWMPF Working Group meetings that although students were getting
significant benefit from the program while they were in primary school, this was not
necessarily translating into continued improvement in attendance as they transitioned into
secondary school. Principals confirmed that this was a particularly difficult time for vulnerable
students in their schools.
Although disparities in attendance may be evident from as early as Year 1, research findings
indicate that the transition to high school represents a period of particular risk and that
attendance rates can fall markedly from the first year of high school. 13 14 The transition to high
school can be especially difficult for students who struggle academically as many subjects
become more abstract and challenging. Patterns of underachievement and disengagement
that develop during this time can become entrenched. 15
How well students navigate the transition to high school has important longer-term
implications for their social, emotional and academic development. 16 Research demonstrates

Hancock et al, 2013
Hancock & Zubrick, 2015
15
Lamb, et al 2020
16
Lamb, et al 2020
13
14

13

that the right support can help students make a successful transition to high school and that
positive relationships in high school can be an important protective factor during this time. 17
The Working Group discussed the idea of providing specific support for at risk and vulnerable
students transitioning to high school. Throughout 2016 the Group undertook the groundwork
to develop a targeted initiative to support the transition of these students from primary to
secondary school.

2017
By 2017 the primary school program had become well embedded in both South Lake Primary
School and Caralee Community School. A call out for children interested in joining the South
Lake Rocketeers that year resulted in 67 children applying – a strong demonstration of the
perceived value of the program. Twenty-seven children were selected to join the South Lake
program for 2017, and Caralee Community School ran two groups of Idea Hunterz with 10
students in each group.
During 2017 the Keeping kids engaged in school program was adapted and introduced into
local secondary schools as a transition program called ‘Change Champions.’ The new
program was introduced for terms 3 and 4 at Lakeland Senior High School. Twenty-five
students participated in the first group of Change Champions.
The new high school program was facilitated by Palmerston, with program content also
delivered by headspace, the Boxing Project 18 and Sexual Health Quarters. Inclusion of the
Boxing Project in the High School program was seen as an important element, combined with
food, to ensure the program was appealing to young people (the broader benefits of noncombat boxing are discussed further below).
The Term 4 program included two to three students from Lakeland Senior High School
delivering program content once a week to students at South Lake Primary School. This
helped support the upcoming transition to secondary school for members of the South Lake
Rocketeers, providing them a safe and fun opportunity to learn about high school. The
transition program also developed confidence and leadership skills in the secondary students.
By the end of 2017 success of the transition program was evident when Change Champions
students demonstrated their new leadership skills by successfully leading school tours during
the school’s orientation day. This is a role usually reserved for student councillors and was
considered an impressive achievement for this cohort.

2018
During 2018 Keeping kids engaged in school was again run in South Lake Primary School
and Caralee Community School. Change Champions was again run in Terms 3 and 4 in
Lakeland Senior High School and was a new addition to Melville Senior High School. The

17
18

Langenkamp, 2010
Then called the Young Boxing Woman Project
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program was facilitated by Palmerston with content delivered by the Young Boxing Woman
Project, Sexual Health Quarters, and Headspace.
At the end of 2018 all of the Lakeland Senior High School students who participated in
Change Champions in 2018 indicated they wanted to be involved in the program again in
2019. The school’s Student Services staff reported that they had noted a significant decline
in the number of presentations at student services by girls since becoming involved in the
program. Students in the program were observed to have increased confidence, improved
relationships and conduct at school.

2019
During 2019 programs were run in Lakeland Senior High School, Melville Senior High School,
South Lakes Primary School and Caralee Community School. The program was trialled in
Fremantle College.
In 2019 Lakeland Senior High School identified the benefit of the program to many of its
students more broadly and asked Imagined Futures for the opportunity to run program
sessions during terms 1 and 2. These new sessions were facilitated by the Boxing Project
and were solely aimed at supporting the secondary students, rather than including the
transition support activities of the term 3 and 4 Change Champions program.

2020
Keeping kids engaged in school, like other programs and school operations more broadly, was
significantly affected by the COVID-19 pandemic in 2020. While the imagined Futures Youth
Initiative Working Group was able to respond to some of the needs identified by schools at
this time, for example producing a homework resource to facilitate learning at home for the
many vulnerable children in the region who did not have access to the internet when schools
were closed, the Keeping kids engaged in school programs were all significantly interrupted
during the year.
Despite varying attendance by many students as a result of the pandemic, Keeping kids
engaged in school programs continued at Caralee Community School (led by Palmerston) and
South Lake Primary School (led by Fremantle Mind). A program was also initiated at Hilton
Primary School in term 3, facilitated by Palmerston.
During 2020, Palmerston, the Boxing Project and Headspace delivered the Change
Champions programs in program in Lakeland Senior High School and Melville Senior High
School. The Boxing Project led the Terms 1 and 2 high school programs. Fremantle College
did not continue with the program, although the school remains a member of the Working
Group.

The program today
In 2021, the seventh year of operation, approximately 220 vulnerable children and young
people from years 4 to 9 across three primary schools and two secondary schools will
participate in an Imagined Futures Keeping kids engaged in school program. There is
significant stakeholder buy-in to the program with long-running commitment from
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participating schools and Imagined Futures partners. Now the program has been operating
for a number of years and there is greater awareness in the region about its benefits, schools
have begun approaching Imagined Futures to express an interest in hosting the program. The
program remains flexible enough to respond to local need while still staying true to its original
elements and design principles.

16

How the program operates
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Primary schools

Each primary school running Keeping kids engaged in school chooses up to 20 students from
years four to six to participate in the program. The program participants attend weekly
sessions for approximately 60 to 90 minutes at the school. Program sessions begin with
sharing of healthy food, supplied by the program. Sessions are based around building
resilience and leadership skills, and program activities are designed to help the students build
social skills, resilience and improve their sense of well-being. The students are actively
involved in designing the program, and expert facilitators work to incorporate resilience
building within the students’ ideas of activities.
Students commit to attending the program for the full year and a teacher or school staff
member is present during each session. This fulfills duty of care requirements, provides an
opportunity for a teacher or other staff member to develop their relationship with this cohort
of students, and also upskills teachers in aspects of working with vulnerable children.
The tailored program content is delivered by facilitators who are specialist counsellors and
trainers from locally-based community sector organisations. These programs have almost all
been facilitated by Palmerston, with Fremantle Mind recruited to run the program at South
Lake Primary school when Palmerston was unable to. External partners or other service
18

providers often present these sessions. Activities which have been delivered include circus
skills, umpiring, lawn bowls, the Aussie Optimism program, designing and painting school
murals and building and racing go-carts.
During Term 4 students from the local high school Change Champions program travel to the
primary school program once a week where they deliver an activity and provide opportunities
for the primary school students to ask questions about high school in a relaxed and trusted
environment.

High schools: Change champions (Terms 3 and 4)

The Change Champions leadership program is run in high schools during the second half of
the year (terms three and four). Change Champions involves the selection of 40 students from
the high school to work with students from the primary school program to support their
upcoming transition to high school. The program is designed to promote engagement in
school in participating students in both the secondary and primary schools, and to support
the transition to high school of students in the primary school program.
Palmerston Association has been the lead agency for Change Champions, with headspace
also playing a facilitation role. During term three the high school students participate in
activities to promote emotional and physical wellbeing. An important element of the program
in high schools has been the incorporation of 30 minutes of non-combat boxing. Boxing
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appeals to teenagers and, along with free food, is one of the main reasons students initially
want to attend the program. Participating in boxing provides vulnerable young people with a
sense of achievement that they seldom get in a normal class environment. Boxing has also
been demonstrated to help students develop focus, emotional regulation and confidence, as
well as supporting physical health and boosting skills required to successfully work with
others.
An even number of male and female identifying students are chosen to participate in the
program for that term. The students share food together for around 30 minutes, and are split
into two gender-based groups for the boxing and workshop activities. One group participates
in 30 minutes of non-combat boxing, while the other group participates in a short workshop.
The groups then swap.
The tailored workshop content is delivered by specialist counsellors and trainers from locallybased community sector organisations or government agencies. Care is taken to ensure a
trauma-informed approach is used. Targeted workshop sessions have been delivered by a
range of services including WA Police, Sexual Health Quarters, school psychologists and
Youth Educating Peers (YEP). The Boxing Project delivers the boxing component. In addition
to this program content, students are supported to design a session plan to deliver at the
feeder primary school during term four.
Ideally two teachers or school staff are present during each session, with a male teacher
supporting the boys’ group and a female teacher supporting the girls. This fulfills duty of care
requirements, provides an opportunity for a teacher or other staff member to develop their
relationship with this cohort of students, and also upskills teachers in aspects of working with
vulnerable children.
During Term 4 the boxing and workshop sessions continue and, in addition, two to three
Change Champion students are driven once a week to the primary school where they deliver
an activity to the primary school cohort. A staff member from the high school transports the
students and stays with them for the duration of the session. These sessions provide an
opportunity for the high school students to allay fears the primary school students might have
about high school. It is also a relaxed and non-confronting environment for the primary school
students to ask any questions they might have about high school. Often the high school
students will have come from that feeder school and may even be known to the students in
the primary school program. By providing this transition support, the high school students
develop leadership skills, confidence, and a sense of achievement.
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High schools: Terms 1 and 2

The terms 1 and 2 high school programs are strengths-based and aimed at building capacity
in life skills, confidence and resilience, and promoting mental health and well-being.
Each high school running Keeping kids engaged in school chooses around 20 students from
years seven to nine to participate in the program during Term 1, another group of 20 is then
chosen for Term 2. The core structure of the program is similar to that run in the Change
Champions program. The sessions involve time sharing food (morning or afternoon tea or
lunch is provided), approximately 30 minutes boxing, and a 30-minute workshop. The tailored
program content is delivered by specialist counsellors and trainers from locally-based
community sector organisations or government agencies. The Boxing Project has been the
lead agency for the Terms 1 and 2 programs, with workshops delivered by the Boxing Project,
as well as a range of other partners including headspace and school psychologists. A teacher
or school staff member is present during each session.
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Measurement
In 2014 the Working Group agreed the following four indicators to assist in measuring the
project:
•
•
•
•

Increase in school attendance (quantitative)
Increased engagement in local out-of-school activities (quantitative)
Children and young people report increased sense of resilience and well-being
(qualitative)
Children and young people report increased sense of safety and support in their
community (qualitative)

The Strengths and Difficulties Questionnaire (SDQ) has since been introduced as a useful tool
to aim in evaluating the impact of the program. Participating students do the questionnaire
when they start the program, and again at the end of the year.

How the program improves engagement
Keeping kids engaged in school aims to improve vulnerable and at-risk students’ engagement
in school. The concept of engagement as used here encompasses both a psychological
component relating to students’ sense of belonging at school and their relationships with
peers and teachers, and a behavioural component pertaining to their attendance and
participation in learning as well as school activities. 19
Most Western Australian students participate and engage in academic and non-academic
activities at school; they establish a friendship group, have good relations with teachers and
other students, and develop a sense of belonging. But this is not always the case. Many of
the children who participate in Keeping kids engaged in school programs lack opportunities
that other students have to develop positive relationships and a sense of belonging. They may
struggle academically; they may not play sport or have the opportunity to participate in other
extra-curricular activities; often they do not have access to the internet at home and so may
not be part of online and social media communities; they seldom feel like they belong at
school. According to recent research, an alarming 56 per cent of Year 4 to Year 6 WA children
do not feel safe at school all the time. 20 Furthermore, each year nearly one in 14 children and

Willms, 2003
Commissioner for Children and Young People https://www.ccyp.wa.gov.au/our-work/indicators-ofwellbeing/age-group-6-to-11-years/a-sense-of-belonging-and-supportive-relationships-atschool/#611-feelingsafe
19
20
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young people in Australia is diagnosed with an anxiety disorder; the most common mental
health disorder in this age group. 21
A sense of belonging is crucial to our life satisfaction, happiness, mental and physical health
and even longevity. It gives us a sense of purpose and meaning. The Commissioner for
Children and Young People identifies belonging as a basic human need which is ‘critically
important to a child or young person’s healthy physical and mental development’. 22 If a
student feels they belong at school this has an important positive impact on their academic
motivation, engagement and participation. 23
Establishing relationships at school is essential to developing a sense of belonging. Many of
the students who participate in Keeping kids engaged in school also often lack opportunities
to develop strong close relationships, particularly in the school environment. Quality
interpersonal relationships with peers, teachers and other school staff also provide the
foundation for student engagement with school and in learning activities, and foster in
students a sense safety and feeling valued. 24 Through relationships, students have access to
a support network and are more likely to develop patterns of persistence, resilience and
motivation. 25 Students who struggle to establish positive relationships at school; who do not
feel they belong; and who do not feel safe at school, can struggle to learn. They may be
disruptive in class and exert a negative influence on other students’ learning. 26 They may also
be distracted by feelings of stress or anxiety. 27
Keeping kids engaged in school builds students’ relationships and sense of belonging and
safety, and has been associated with improved engagement and attendance in participating
students. Children participating in the program report ‘greater engagement in the school
setting and improvements as learners.’28 Students enjoy participating in the program and are
more likely to attend school on program days. School attendance records also indicate
increases in attendance more broadly (although this is sometimes difficult to measure given
the small sample size and the impact of changes in school curriculum/programming, as well
as external factors like family mobility and the COVID-19 pandemic). 29 Students report
enjoying the program, feeling more part of the school community, enjoying school more, and
that they have an adult they feel they can talk to at school. 30
Keeping kids engaged in school also increases the confidence of participants. This is reflected
in feedback from schools, program participants and parents including the following quotes:

Mental health disorders assessed in the previous 12 months in 4 to 17 year-olds, Telethon kids
Institute 2020
22
Commissioner for Children and Young People, 2021a
23
Commissioner for Children and Young People, 2021a
24
Commissioner for Children and Young People, 2020
25
Martin & Dowson, 2009
26
Willms, 2003
27
Commissioner for Children and Young People, 2021a
28
Buckley, 2016
29
Hancock et al, 2013
30
IF Youth outline June 2018
21

23

‘The program has made me more confident when talking to new people;’ 31 ‘[my daughter] is
more confident and less anxious’; ‘[my daughter] has grown in confidence with school work
and her outside sporting activities’; and ‘I have definitely noticed a change in [my son’s]
confidence and resilience from participating in this program’. 32
This is particularly important given research findings that students from disadvantaged
backgrounds are less likely to be confident than those from more advantaged backgrounds,
and that this impacts on their participation and success at school. 33 Children who lack the
confidence to ask questions and fully engage in lessons are at greater risk of being left behind.
Related benefits of the program also include improvements to students’ leadership and public
speaking skills.
Keeping kids engaged in school has also been demonstrated to improve student behaviour,
including leading to fewer suspensions. 34 A reduction in suspensions is powerful given
evidence suggests that suspensions can compound disadvantage and further entrench
problematic behaviour, as extended time away from school can result in students falling
further behind and becoming even more disengaged. 35 Schools report that as a result of their
participation in Keeping kids engaged in school fewer students leave the classroom for
social/emotional reasons as a result of the skills they gain from being in the program.
The Imagined Futures 2020 Evaluation (externally produced by Impactseed) found an
increase in wellbeing amongst participating young people. This was measured by
Strengthens and Difficulties Questionnaires (SDQ's) which were administered to participants
pre and post program attendance.
Students feel a sense of belonging by being a part of the IF programs
– this is needed for all students and it would be great if IF could deliver
their programs to all
There is a much better sense of community amongst young people in
their neighbourhood, and between students at the local primary
school and high school. This is a credit to the IF model and the schools
having opened up to a more community focused approach to student
support
More broadly, school staff and leaders report valuing and wanting to keep the program
running in their schools. Given how stretched school resources and timetables are, this is a
significant indicator that the program is making a difference.

Quote from program student
Feedback from parents 2021
33
Lamb et al 2020 found that ‘levels of confidence vary by social background with 62.5 per cent of low
SES students rated as confident compared to 72.2 per cent of high SES students’.
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The program also improves the utilisation of external supports by children who otherwise
might be difficult to engage by services. For example, headspace reported that several young
people have been referred to their services from Imagined Futures schools, because
participation in the program has built their awareness of, and trust in, these services.

Design principles of the program

The Keeping kids engaged in school programs adhere to five broad design principles:
collective impact, placed-based, co-design, strengths based and relationship based.

Design Principle 1: Collective impact
25

A core design principle of Keeping kids engaged in school is that it is a collective social impact
initiative. The members of the Imagined Futures partnership have a shared, long term vision.
The collective impact nature of the program enables cooperation between a cross-section of
partners to address fragmentation and the siloed nature of service delivery and to mobilise
collective resources to best support children and young people to thrive in their communities.
A collective impact design allows the project to use a multi-dimensional approach aimed at
to keeping at risk young people engaged in education.
The Working Group collaboration is strong, with around 24 agencies, including local, state
and commonwealth government, not-for-profit organisations, business and community
members represented (Appendix 1: Working Group Membership). Members come together
to collaborate on various aspects of the program and these synergies enrich the results for
young people. By focusing on a common agenda and sharing resources, local ‘on the ground’
experience and knowledge, greater impact is achieved.
Strengths of a collaborative impact approach include shared investment and ownership
across different sectors, with Imagined Futures providing essential backbone support and
structure. 36 The culture of collaboration supports improved relations and greater awareness
of other services and opportunities which can be used to leverage additional support for
students, families and schools.
The work of Imagined Futures meets the five key criteria identified by Kania and Kramer as
necessary for collective impact, that is: a common agenda; shared measurement system;
mutually reinforcing activities; continuous communication and a backbone organisation. 37

Common agenda
Keeping kids engaged in school is an initiative of Imagined Futures, a long-standing, placedbased partnership forum. The forum, and its associated initiative-specific Working Group,
developed a common understanding of the problem, that is, disengagement from school and
associated risks to vulnerable children in the region. They then developed a joint approach to
addressing that problem through agreed upon actions, and a broader shared vision for social
change. This agreement is documented across a range of mechanisms including the shared
principles of the forum (Imagined Futures Shared Principles), several formal Memoranda of
Understanding between agencies, minutes from regular meetings and action plans.
The MOUs are particularly important, outlining the operational priorities and principles,
operating provisions, monitoring and evaluation and governance of the project. These
documents provide partners with a shared understanding of the partnership and clear roles
and responsibilities, including the provision of sharing information and data. An example of a
Memorandum of Understanding is provided at Appendix 3: Memorandum of Understanding.
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Shared measurement system
The impact and outcomes of Keeping kids engaged in school are measured through regular
collection of quantitative and qualitative data from participating schools, as well as anecdotal
feedback from schools and partners. These measures have been supplemented by two
external evaluations of the South West Metropolitan Partnership Forum by Curtin University
in 2016, and of Imagined Futures in 2020. 38 Further qualitative research by the University of
Notre Dame is currently being developed.

Mutually reinforcing activities
Keeping kids engaged in school engages a diverse set of stakeholders from across multiple
sectors, including education, child protection, mental health, and police. The Working Group
and Leadership Group structures enable the opportunity for differentiated activities to be
coordinated, mutually reinforcing each other to support vulnerable children and young people
in the region.

Continuous communication
There is, and has now been for more than seven years, frequent communications among key
players involved in Keeping kids engaged in school. Since 2014 the Youth Initiative Working
Group have held regular meetings. Although flexibly scheduled to meet need, they have
generally been held fortnightly or monthly. Outside these meetings there is significant
informal contact within and between agencies associated with the program. These frequent
communications build trust, facilitate collaboration and encourage ongoing learning and
adaptation.

Backbone organisation
Imagined Futures is auspiced by St Patrick’s Community Support Centre. External funding
(through a number of different mechanisms across the life of the forum) has enabled ongoing
executive support to all Imagined Futures initiatives from a dedicated staff member.
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Design Principle 2: Place-based
A central tenet of Keeping kids engaged in school, and of Imagined Futures more broadly, is
that it provides a place-based response to an identified social issue. Place-based approaches
seek to empower the community to collaborate and respond to their own specific challenges.
Place-based approaches are often used to respond to complex, interrelated or challenging
issues and are ideally characterised by partnering and shared design, shared stewardship,
and shared accountability for outcomes and impacts. 39 This allows for more effective and
flexible tailored responses to issues, as well as fostering stronger community partnerships.
Social and economic disadvantage is often concentrated in particular geographical areas, and
place-based approaches enable the targeting of people experiencing multiple and interrelated forms of disadvantage as well as a platform for the delivery of better integrated
services and supports. 40
In the case of Keeping kids engaged in school, the program is delivered at each site by local
community sector providers. Members of the Working Group are based locally, know the area,
know the services available (and in many cases their organisation delivers services in the
area), they have a strong understanding of the strengths and challenges of the local
community and they also often have a strong commitment to improving their own community.
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Design Principle 3: Co-design
Co-design is a process that acknowledges that people are experts in their own lives, and that
seeks to harness this expertise in the design of services. 41 Underlying the principle of codesign is the idea that services that are developed in a collaborative way are likely to be more
effective and to better meet the needs of the community.
Co-design is at the heart of how Imagined Futures as a collect impact initiative operates.
Whether at the primary or secondary school level, the students who are involved in Keeping
kids engaged in school or Change Champions programs are actively involved in shaping the
program they want in their school. Students are engaged as partners in identifying activities
they would like to do and the things they think will make school a better place for themselves
and other students. The students in each of the primary schools choose the name of the
program (at South Lake Primary School the group calls themselves the Rocketeers and at
Caralee Community School they are called the Idea Hunterz). Each student group drives the
weekly agenda for their local program. The program facilitators, who are trained counsellors,
social workers, teachers or mental health trainers, then work to incorporate resilience-building
and leadership opportunities within the program of student-driven activities. This helps
establish students as the owners of the program, and helps empower and develop leadership
skills in students who would otherwise be unlikely to have an opportunity to do so. The
program plays an important role teaching vulnerable students that their opinions matter and
their voices are important.
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Design Principle 4: Strengths based
Children and young people are more likely to attend and engage in programs that are
positively presented and that make them feel good about themselves. Working together in a
positive and collaborative way not only has a greater chance of enhancing their attendance
and attitude to learning, it also positively impacts on their resilience, wellbeing and sense of
purpose.
Keeping kids engaged in school seeks to provide a strengths based response to student
engagement, working with and enhancing student’s existing strengths, and utilising and
building the community’s strengths to support children and young people. More broadly, the
Imagined Futures collective impact initiative facilitates the opportunity for program providers
and the school to tap into the strengths and opportunities available in the community and
harness these to better connect and support students and their families.
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Design Principle 5: Relationship based
It is people who change people’s lives, not simply programs. Safe and supportive relationships
are critical to children and young people, and provide vital support, enhancing young people’s
resilience and wellbeing. 42 Positive relationships with teachers and other adults at school are
critical for students to feel safe and secure in their learning environments and promote
engagement with school and learning. 43 Feeling safe at school is essential for students to
learn well. “When students do not feel safe, it affects their behaviour and their feelings
towards school and learning.” Important element of children feeling safe at school is ensuring
they have someone they trust. 44
The design and delivery of the Keeping kids engaged in school model values and prioritises
relationships. Many of the students in the program lack strong positive relationships in their
lives, and the program seeks to provide an opportunity for participants to develop positive,
safe and trusting relationships; with school staff, program deliverers, service providers and
other children and young people. An essential element of the program is ensuring the right
people are working with and supporting the children and young people. Success of the
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program is predicated on facilitators and staff establishing close and warm relationships with
children and knowing their individual strengths and needs. Ideally the same people, both
program facilitators and school staff, work with the one group of students all year for primary
school programs and for the whole term for high school programs.

Elements of the program

Vulnerable and at-risk students
Keeping kids engaged in school is a child-centred and child-led program. The children and
young people are the reason for, and target of, the program, and they drive the content and
delivery. A strong sense of student ownership of the program has been developed at each
site and this is important to its success. 45
Keeping kids engaged in school is an early intervention program (rather than a crisis or late
stage response). The students chosen still attend school, although their attendance rates may
be poor. They are considered at risk across a range of domains, in addition to poor attendance,

45

Buckley, 2016

32

they may be disruptive at school, and generally their achievement levels are lower than their
peers. Many of them may have (often undiagnosed) disorders which impact on their learning.
These students often come from challenging home environments. The target students are
often referred to ‘Tier 2 students’ within a Multi-Tiered Systems of Support framework, that
is, the approximately 10 to 15 percent of students who require support one level above that
provided to the general class cohort (Tier 1). 46 Tier 2 students often benefit from small group
interventions, yet they miss out on targeted programs. 47 There is significant potential to
change the trajectory of these children’s lives, yet a significant gap in the provision of
programs that seek to do so.
The children and young people invited to attend the program are nominated by their schools.
The schools are best placed to know which children are vulnerable, need extra support, and
would most benefit from this type of intervention.
In the primary school program, the schools do not choose students based on gender, ethnicity
or cultural background, however, there may be some thought into ensuring a ‘balanced’
group, for example, not choosing a disproportionate number of boys or girls as it is felt this
will lead to better group dynamics. In the secondary school Change Champions program an
even number of boys and girls are chosen as the program group is split by gender for
activities.

Skilled facilitator
An external program facilitator delivers the program each week in the school. Ideally the same
facilitator commits to this role for the whole year as this helps establish relationships with
students and school staff. Facilitators for Keeping kids engaged in school have been provided
by community sector organisations, primarily Palmerston Association, the Boxing Project and
Fremantle Mind. Headspace have also played a significant role. The benefits of working in
these organisations is that facilitators have mental health training, are aware of local
resources and referral channels, and are skilled in working with children and young people,
but are not teachers, so are able to develop a less formal rapport befitting the co-design and
child-centred nature of the program. Given the often-complex backgrounds of the student
cohort, it is important that facilitators utilise trauma-informed practices, know how to respond
to disclosures, and are aware of child safe principles.
Facilitators are not there to teach the group, but rather to facilitate a co-designed program,
and as such it is important that they do not act like teachers. As a relationship-based program
the relationship between the students and facilitator should be different from a
teacher/student relationship, allowing students to drive the agenda, encouraging agency in
them, and supporting strengths-based leadership. Allowing students agency can be an
effective tool to help them learn to better manage their own behaviours.
The facilitator determines the program each term, integrating activities the students have
identified with content that builds core strengths, wellbeing and resilience. Keeping kids
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engaged in school aims to be a positive and fun program which provides students with a
sense of achievement which can often be difficult for target students to feel in the normal
classroom environment.

Food
Sessions are held over lunch time, or morning or afternoon tea, and each session includes the
opportunity for participating students to share healthy food. Food is an important part of
ensuring the program appeals to students and that they want to attend.
Sharing food is also important to positive group dynamics (sharing food helps the group to
bond) and good nutrition helps keep the students focused during activities. The provision of
food during the program, including opportunities for the students to cook and prepare the
food, also helps to teach students about health and nutrition.
The food can be provided as part of program delivery, that is, sourced and provided by the
program facilitator and paid for through brokerage funds, or donations can be sought from
external providers. At some schools, brokerage funds are used to pay the school to provide
the food through its canteen or Food Technology learning area. On occasion the group may
choose to cook as their activity for that week.

Safe space
The program is usually run on the school grounds during the school day. Ideally the school
allocates an appropriate space that is not in public view of other staff or students. It is
preferable that the same space is used for the duration of the program. This helps promote
consistency, safety and a sense of ownership of the program for participants. Often the group
will choose activities that include an outdoor component, so access to somewhere relatively
quiet outside is also important.

Warm staff
A teacher or school staff member is required to be present during each Keeping kids engaged
in school group session. This fulfills duty of care requirements, provides an opportunity for a
teacher or other staff member to develop their relationship with this cohort of students, and
also upskills teachers in aspects of working with vulnerable children. Ensuring positive and
warm adult facilitate and support the program is important and ideally this person would be
trusted and have a strong, warm relationship with students at the school. 48 While it is
acknowledged that schools often have limited flexibility regarding staffing, ideally the staff
member(s) allocated to the program has a good understanding of the program and an
established rapport with the students. For continuity, the same staff member is preferred
throughout the duration of the program.
At some schools, staff members have become ‘champions’ of the program, not only providing
essential support and facilitation, but building understanding and support for the program
across the school and the community more broadly. This has a significant positive effect,
‘trusted teachers’ who have ‘good relations with the students’ Youth Initiative Working Group
Minutes 18/09/2014
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helping embed and enhance the program. Through building the program into the school
culture, teachers report benefits being noted across the whole student cohort.
“The success of Change Champions has inspired some extended student leadership
programs, thus not only are you directly impacting the lives of the students involved, you are
making a higher-level impact across the wider student body.” – Deputy Principal, Lakeland
SHS

Supportive school
Keeping kids engaged in school aims to support vulnerable children within schools that
require further student support and as such schools whose student cohorts are most likely to
benefit from the program include those with higher proportions of absenteeism, students
from lower Socio-Economic Index (SEI) backgrounds, higher numbers of Aboriginal students
or students from Culturally and Linguistically Diverse Backgrounds, and students who have
been highly mobile.
Strong commitment from the school and teachers to the program is key to maximizing
success for the students. 49 It is important that schools hosting a Keeping kids engaged in
school program are active partners in the program delivery, well informed about how the
program operates and are committed to supporting the program. Schools are required to
provide program space and support staff, and without these elements the program cannot be
run. School staff also attend pre and post term program briefings and other feedback
sessions, as well as debriefing after each session with the facilitator and other staff on any
issues or relevant information that impacts on the participation and wellbeing of the young
people.
The schools are required to collect attendance and other relevant data (for example, anecdotal
feedback) for students attending the program, and a representative from the school
participates in the Youth Initiative Working Group. Work with specialist family support
services and other agencies as required to assist with supporting students of the school and
their families.
Given the popularity of the program it can be tempting for school staff to utilise program
attendance as a reward (or threats of non-attendance as punishment). This is contrary to
program design principles. The program works best when students feel secure in their
membership for the year, allowing them to relax and fully engage in the program.
The program works best where the school embraces and celebrates the leadership and
achievement of students in the program. For example, murals designed and painted by
students in the program at Caralee Community School receive significant recognition by the
school community and this not only gives members of the program group a sense of pride, it
lifts the profile of the program at the school.
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Engaged partners
Keeping kids engaged in school relies on opportunities for children and young people. The
collaborative nature of the program is essential to its success. A key strength of the program
is the ability to respond to the things participating students identify they would like the
program to deliver. Success of the program relies on the ability to engage partners to this end
and more broadly to maximise the use of community resources.
There has been significant stakeholder buy-in from a range of program partners including
Palmerston, headspace, the Boxing Project and Fremantle Mind, as well as support and
content delivery from SMYL, Sexual Health Quarters, YEP, WA Police, PCYC and local
councils. Financial contributions have been received from Lotterywest, the Department of
Communities, Fremantle Foundation, WA Police Grants and from donations from community
members.
Ideally this partnership extends to the parents of children in the program. The school seeks
consent for the students’ participation in the program from their parents, and other
opportunities to engage parents and the school community are frequently sought. An
example of a consent form is provided as Appendix 4: Lakelands Change Champions Consent
Form. Parents are often communicated updates and photos about the program, and schools
in turn receive positive feedback from parents about their child’s participation and how they
have benefited from being in the program.

Referral pathways
An aim of the program is to connect students and their families to supports and services
outside the program and the school. This requires those services to be available, and for the
program facilitator or school staff to have knowledge about them. The Working Group is an
important source of this knowledge and indeed a significant strength of the program is that
many of these services and supports are provided by organisations who are represented on
the Imagined Futures Leadership Group or the Youth Initiative Working Group. Delivery of the
program by local mental health, AOD and youth support services has resulted in students not
only increasing their awareness of supports available, but also reporting that they would be
comfortable seeking support from these services as a result of developing positive
relationships.
It is also essential program facilitators and school staff are aware of child safe principles, how
to respond to disclosures, and referral pathways. Although the program is not designed to
address individual issues, the nature of the program and the vulnerable and at-risk student
cohort selected to participate requires a safe and warm environment and for facilitators and
staff to be able to refer students to support channels and specialist services where needed.
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Working Group
The Youth Initiative Working Group has responsibility for implementing Keeping kids
engaged in school. The Group Terms of Reference are provided at Appendix 2. Decisionmaking authority regarding the program is delegated to the Working Group. The Working
Group meets regularly, has clear oversight over the program, and is able to support and
enable program-level work as well as ensuring commitment and fidelity to the program aims
and principles.

Leadership Group
The Leadership Group has primary responsibility for, and oversight of, all Imagined Futures’
activities. The Leadership Group usually meets six times a year to share information and set
strategy for IF’s work, however more frequent meetings are held as needed, as was the case
during the start of the COVID-19 pandemic. The Leadership Group is chaired by a not-forprofit member, St Patrick’s Community Support Centre. A sub-group of the Leadership Group,
the Steering Committee, has delegated authority to make decisions on key matters including
finance, recruitment, and significant risk issues.

Backbone organisation
A backbone organisation is one of the five key elements of a collective impact initiative.
Despite varied funding levels, Imagined Futures has been able to engage at least one staff
member to provide executive support for the majority of time the initiative has been in
existence. The role of the backbone is not to drive the program, but rather to support
collaboration and the ‘bottom up’ collective impact work of Imagined Futures.
Work undertaken by backbone staff includes:
•

Providing secretariat support to IF committees, including the Youth Initiative Working
Group;

•

Facilitation and project management of work within the scope of IF;

•

Project delivery and the coordination of project delivery;

•

Day to day financial management of IF, within their level of delegation;

•

Fundraising, including coordinating the fundraising activities of member organisations
as they relate to IF;

•

Leveraging external resources and in-kind support for project delivery; and

•

Information sharing and education, including making the learnings for IF’s substantive
work (including the Youth Initiative), and process work (the IF collaboration) available
to others.

Brokerage Funds
Keeping kids engaged in school achieves significant impact at relatively small cost, although
sufficient resourcing is nonetheless an essential element of the program. As a collective
impact initiative, Imagined Futures attracts a blend of financial and in-kind contributions,
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including state government funding, local government contributions and other member
contributions. The Imagined Futures brokerage fund provides a flexible pool of funds allows
the program to respond quickly to deliver the program the students design. Many facets of
the program are delivered by Imagined Futures members from their existing resources at no
cost to the partnership. Where there are gaps, brokerage funds have been used to ensure the
program continues.
Imagined Futures has established rigorous governance processes for the use of brokerage
funds, which involve formal approval by the Working Group and for requests above $2,500
sign-off by the Imagined Futures Steering Committee.

Program aims
The Imagined Futures Youth Initiative aims to achieve four core outcomes through a range of
actions.

Outcome 1: Increased attendance in primary and secondary school
Actions
•

Deliver resilience building programs in primary and secondary schools.

•

Facilitate participation in community-based activities for at risk young people, for
example after-school homework programs and sport and recreational activities.

•

Facilitate access to adequate nutrition.

•

Provide opportunities for teaching staff to gain new skills in responding to
vulnerable and at-risk young people.

Outcome 2: The transition from primary to secondary schools is a
positive experience for vulnerable students
Actions
•

Provide specialist group programs to support secondary school students to build
resilience, life skills and leadership capacity.

•

Create safe and supportive environments in secondary schools for at risk youth to
participate in activities such as art and sport.

•

Connect primary and secondary students to smooth the transition from primary
to high school.

•

Support students to co-design the program in their school.

•

Trial new and innovative ways of supporting students to smooth the transition
from primary to secondary school.
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Outcome 3: Families prioritise education
Actions
•

Identify and mobilise specialised family support services to assist families to
maintain an ongoing commitment to education for their child(ren).

•

Involve community leaders and champions (particularly for Aboriginal, CALD and
other vulnerable groups) to encourage attitude change and raise awareness about
the importance of education in determining a child’s future.

•

Identify systemic and practical issues/barriers for families prioritising education
and advocating for improvements.

Outcome 4: Disengaged youth are reintegrated into education/
vocational training
Actions
•

Assist disenfranchised youth to connect with appropriate alternative educational
institutions/vocational training

As articulated early in the program’s history, Keeping kids engaged in school ‘is all about [the
students] coming up with ideas and doing things that will make school a better place for
themselves and other students. The project helps kids:
•
•
•
•

Find it easier and more fun to be at school
Feel happy, healthy and proud of what they can do
Link up with out of school activities
Feel safe and valued at school, home and when they live’50

Keeping kids engaged in school is designed to facilitate children and young people’s desire to
stay at school, foster their sense of belonging, build resilience, leadership skills, and support
their transition to, and engagement with, high school. At its heart the program is about
nurturing belonging and seeing the individual child for who they are. The program therefore
has a range of positive impacts that are not necessarily captured within the four overarching
outcomes identified by the Youth Initiative Working Group. The program has been shown to
improve social and emotional wellbeing, and particularly students’ sense of belonging and
feelings of safety. Given the importance of good mental health for success in life, and the
increasing mental health challenges facing young people in our community, the importance
of these outcomes should not be underestimated.
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Appendices
Appendix 1: Working Group Membership
Past and present members of the Imagined Futures Youth Initiative Working Group include
the following organisations:
Imagined Futures
St Patrick’s Community Support Centre (Youth Place)
Palmerston Association
SMYL
City of Cockburn
City of Fremantle
City of Melville
WA Police
Department of Communities
Department of Education
The Boxing Project (formerly known as the Young Boxing Woman Project)
Fremantle Mind
headspace
Department of Local Government, Sport & Cultural Industries
South Lake Primary School
Lakeland Senior High School
Caralee Community School
Melville Senior High School
Winterfold Primary School
Hilton Primary School
Fremantle College
Communities 4 Children
Communicare (auspices the Fremantle Rockingham Family Support Network)
Fremantle PCYC
Youth Focus
Telethon Kids Institute
Neami
Access Housing
Anglicare WA
Fast Track
Meerilinga
Youth Place- St Pats
Fremantle Child & Adolescent Mental Health Service (CAMHS)
Uniting WA
APM
Fremantle Multicultural Centre
Perth Indigenous Affairs Network, Department of Prime Minister and Cabinet
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Ottey Centre
Nyoongar Patrol Outreach Service

Appendix 2: Working Group Terms of Reference

Terms of Reference

South West Metropolitan Partnership Forum
Working Group

Vulnerable and At Risk Children and Young People
(8 – 13 Year Olds)
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Membership of the Working Group (as at 28 November 2014)

10

Background to the South West Metropolitan Partnership Forum
The WA State Government, through the Department of Local Government and
Communities (formerly the Department for Communities), has entered into a three-year
Social Innovation Grant Agreement with St Patrick’s Community Support Centre to lead
the development of a collaborative approach to the delivery of human services in the
South West Metropolitan region (comprising the local government areas of Cockburn,
Fremantle and Melville) through the establishment of the South West Metropolitan
Partnership Forum (SWMPF).
The period of the Grant Agreement is from 1 May 2013 to 30 June 2016.

The South West Metropolitan Partnership Forum brings not-for-profit and government
(all three tiers) service providers together with business and community members
(including local residents, clients, and/or members of civil society) to trial collaborative
and innovative approaches to respond to complex social issues in the region.

It is well documented that large-scale, complex social issues cannot be addressed by any
single organisation in isolation.
The South West Metropolitan Partnership Forum is undertaking four projects in the
region over the period of the Grant Agreement, as follows:
•

•
•
•

Regional collaboration on a common social issue – vulnerable and at risk
children and young people - across the three local government areas.
Coordination of wrap-around services for individuals with multiple and
complex needs.
A collaborative place-based intervention in Davis Park, Beaconsfield.
The development of improved tools for social planning, including a
community service audit, local community profiles and improved data
management.

The South West Metropolitan Partnership Forum is committed to developing innovative
approaches to implementing these four projects and is predicated on a ‘bottom up’
approach to achieve improved social outcomes. All four projects will be driven by the
individuals and/or communities they are seeking to support.
The South West Metropolitan Partnership Forum has established four working groups,
each with responsibility for implementing one of its four priority projects. These
Terms of Reference relate to the Vulnerable and At Risk Children and Young People
Working Group (the Working Group).

Purpose of the Vulnerable and At Risk Children and Young People Working Group
The purpose of the Working Group is to deliver the following project outcomes on
behalf of the South West Metropolitan Partnership Forum:
•

8 – 13 year olds participating in the SWMPF project regularly attend school.
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•

8 – 13 year olds participating in the SWMPF project demonstrate increased
resilience and well-being.
• 8 – 13 year olds participating in the SWMPF project participate in their local
community activities.
• 8 – 13 year olds participating in the SWMPF project feel safe and supported in
their community.
Delegated Authority of the Vulnerable and At Risk Children and Young People
Working Group
The South West Metropolitan Partnership Forum has delegated decision-making
authority to the Working Group to deliver the above project outcomes, in accordance
with an action plan endorsed by the Leadership Group.

The Working Group is authorised to seek funding to support any initiatives within scope
of the action plan. All such funding applications require the prior approval of the Chair
of the Working Group and the Community Partnership Broker or other authorised party
of the South West Metropolitan Partnership Forum (Chair, Steering Committee or
Leadership Group, as appropriate).
The Working Group is authorised to invite guests on an as-needs basis to support
and/or inform its work.

The Working Group may make recommendations to the Leadership Group, either
directly through its Chair or through the South West Metropolitan Partnership Forum
Community Partnership Broker, to support any initiatives that fall outside the scope of
the action plan.

Appointment to the Vulnerable and At Risk Children and Young People Working
Group
All members of the South West Metropolitan Partnership Forum are eligible to apply to
join the Working Group.

Applicants are required to complete a South West Metropolitan Partnership Forum
Working Group Application Form and submit this to the Community Partnership Broker
for consideration by the South West Metropolitan Partnership Forum Steering
Committee, which will in turn make a recommendation to the Leadership Group.

Membership of the Vulnerable and At Risk Children and Young People Working
Group
South West Metropolitan Partnership Forum member organisations may nominate only
one representative each to join the Working Group. The member organisation that
provides the Chair of the Working Group is entitled to have one additional
representative on the Working Group.
The membership of the Working Group will be reviewed on an on-needs basis and its
composition will be reviewed at least every 12 months by the South West Metropolitan
Partnership Forum Steering Committee.
Responsibilities of the Membership of the Vulnerable and At Risk Children and
Young People Working Group
The members of the Working Group are responsible for:
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•
•
•
•
•
•
•
•
•

Attending all scheduled Working Group meetings and contributing to its
discussions.
Developing and implementing an action plan to achieve the project outcomes.
Ensuring the needs of the 8 – 13 year olds participating in the project inform and
drive all initiatives undertaken by the Working Group.
Sharing in the execution of tasks and undertaking these within agreed
timeframes.
Ongoing monitoring and review of the action plan to ensure its effectiveness in
achieving the project outcomes.
Promptly raising any potential conflict of interest issues.
Notifying members of the Working Group, as soon as practical, if any matter
arises that may affect the project’s progress.
Sharing information about the project and its progress with their respective
organisations and relevant stakeholders.
Supporting the Community Partnership Broker in the ongoing monitoring,
measurement and evaluation of the project.

Attendance at Meetings of the Vulnerable and At Risk Children and Young People
Working Group
The Working Group members are expected to attend all meetings. Proxies may be
nominated only when the member is on leave. The proxy should be at a similar or more
senior level in the member’s organisation.
If an organisation is not represented for more than two consecutive meetings, the Chair
will send a letter to the organisation asking if they wish to continue to be represented
on the Working Group.
Appointment of the Chair of the Vulnerable and At Risk Children and Young
People Working Group
The Chair of the Working Group will be nominated by the Community Partnership
Broker and formally appointed by the South West Metropolitan Partnership Forum
Leadership Group, on the recommendation of the Steering Committee.

The Chair will be appointed for a period of 12 months, with an option for extension for a
further 12 months.
In collaboration with the Community Partnership Broker, the Chair will be responsible
for leading the Working Group in the delivery of the project outcomes within the agreed
timeframes.
Responsibilities of the Chair of the Vulnerable and At Risk Children and Young
People Working Group
In collaboration with the Community Partnership Broker, the Chair of the Working
Group will be responsible for:
• Attending and chairing Working Group meetings.
• Setting the meeting agenda and participating in the Working Group discussions.
• Providing leadership and direction to the Working Group, ensuring that the
needs of the participating 8 – 13 year olds are driving the project direction at all
times.
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•
•
•
•
•
•

Promoting a collective and innovative approach to achieving the project
outcomes.
Fostering a positive relationship with Working Group members.
Dealing with any conflicts or concerns raised, either directly with the Working
Group member or through the Community Partnership Broker.
Encouraging all Working Group members to share their views while ensuring
discussions remain on track.
Raising any issues impeding the Working Group’s progress with the Community
Partnership Broker, who will refer these to the Leadership Group, where
appropriate.
Arranging for another Working Group member to chair meetings in the absence
of the Chair.

Reporting Arrangements
The Working Group reports to the Leadership Group of the South West Metropolitan
Partnership Forum.

The Working Group will provide the Leadership Group with regular updates on the
progress of the project through the Chair and/or the Community Partnership Broker.
Meeting Procedures
Meetings of the Working Group will be conducted in a manner determined by the
members, in accordance with these Terms of Reference.

The Chair and/or Community Partnership Broker will give notice of meetings to all
members of the Working Group at least five working days before the intended date of
the meeting.
Meetings will be held once a month, or more frequently if determined necessary. The
meetings will be held on a rotating basis in Cockburn, Fremantle and Melville.
Minute-taking responsibilities will be rotated among the Working Group members.
Minutes will be provided to all Working Group members within seven days of the
meeting.

Meetings will aim to seek consensus wherever possible, in accordance with the Shared
Principles of the South West Metropolitan Partnership Forum (refer Appendix 1). If a
consensus cannot be reached, authority will lie with the Chair to make the final decision.
The allocated minute-taker will record the actions and decisions arising from the
Working Group meeting, which will be distributed for comment. In the event that
members cannot agree on the actions and decisions recorded, authority will lie with the
Chair to determine an accurate record of the meeting.

Members not present at a meeting can submit any issues or comments to the Working
Group for tabling and consideration at the meeting.
Ex Officio Membership

49

The Chair of the South West Metropolitan Partnership Forum or other member of the
SWMPF Steering Committee will be authorized to attend and participate in the Working
Group meetings.
Quorum
A quorum of 50 per cent of the Working Group members will be required in order to
conduct the formal business of the Working Group. A list of the current Working Group
membership is provided in Appendix 2.
Conflicts of Interest
The Working Group members will declare any real or perceived conflicts of interest at
the start of each meeting. These will be recorded by the minute-taker.

The Working Group will take a collective decision on whether there is a conflict (real or
perceived) and the appropriate response.
Publicity and Media Liaison
Any publicity relating to the Working Group must be undertaken in consultation with
the Chair of the Working Group and the Community Partnership Broker.

Working Group members may speak to the media about the project; however, they are
required to seek prior approval from the Community Partnership Broker and/or the
Chair of the South West Metropolitan Partnership Forum.

Amendment and Review
These terms of reference are effective from 5 December 2014. They may be amended,
varied or modified in writing at any time after consultation and agreement with the
Working Group membership.
Any changes to the Terms of Reference must be approved by the Leadership Group of
the South West Metropolitan Partnership Forum.
The terms of reference will be reviewed every 12 months by the South West
Metropolitan Partnership Forum Steering Committee.
Appendices:
Shared Principles of the South West Metropolitan Partnership Forum
Membership of the Working Group (as at 28 November 2014)
Drafted: 20 October 2014
Endorsed by the Working Group: 11 November 2014
Endorsed by the Leadership Group: 5 December 2014
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Appendix 3: Memorandum of Understanding

March 2020

Memorandum of Understanding
between
St Patrick’s Community Support Centre
and

Imagined Futures
(South West Metropolitan Partnership Forum)
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1
Project name
Imagined Futures (South West Metropolitan Partnership Forum) - for the purposes of this
Memorandum of Understanding will be referred to as Imagined Futures.

1.1

Project description

This Memorandum of Understanding (MoU) relates to the activities of Imagined Futures.

Historically human services in most regions of the Perth metropolitan area and country regions of WA
have been delivered through a fragmented and diverse range of community, government and, in some
cases, private sector agencies.

Agencies often work in isolation of each other, targeting either specific human service issues (such as
mental health, crime, and homelessness) or cohorts of the population (such as young people, women,
and seniors). This segmented approach to their clients’ needs often results in less effective and
sustainable positive outcomes for the individual, community and funding agencies.

The Imagined Futures project seeks to address the challenge of fragmented service delivery by:
•
•
•
•

driving and supporting partnership structures;
improving service planning;
coordinating individual case management; and
holistic community interventions through the engagement of not-for-profit organisations,
government agencies (local, State and Commonwealth), business (including for-profit
service providers) and community members (including consumers).

Initiatives undertaken by Imagined Futures are decided by the Imagined Futures Leadership Group as
the strategic decision-making body in accordance with the priorities set by the group.
St Patrick’s Community Support Centre is the lead agency for Imagined Futures appointed by the
Foundation Members of the then named South West Metropolitan Partnership Forum to manage
funding secured by the forum.

Members of Imagined Futures have agreed to complement grant funding through the provision of
financial and/or in-kind support, notably staff time and resources, including the sharing of data,
knowledge and expertise, as appropriate.

Primary Target Group
Not-for-profit organisations, local, State and Commonwealth government agencies providing human
services in the South West Metropolitan region (comprising the local government areas of
Fremantle, Melville and Cockburn) as well as business (including for-profit service providers) and
community members (including consumers), to be engaged in Imagined Futures. The composition of
Imagined Futures is intended to reflect the diversity of the South West Metropolitan region; the
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engagement of members of Aboriginal and Culturally and Linguistically Diverse (CaLD) communities
is integral to Imagined Futures success.
Secondary Target Group
Imagined Futures will work to provide all individuals and families living in the region with the
opportunity to achieve their full potential, functioning effectively in all areas of life and living.
1.2

Parties

Party 1: St Patrick’s Community Support Centre
St Patrick’s Community Support Centre is a not-for-profit organisation that works to support those
who are homeless or at risk of being homeless in Fremantle and the wider South West Metropolitan
region. St Patrick’s seeks to serve the community through giving holistic, supportive and quality care
to those most in need through services such as emergency relief, housing, meals, welfare, education,
recreation and health. Its purpose is to support people to return to independent living, and provide
them with a safe environment and a better quality of life.

Party 2: WA Police Force
WA Police Force seeks to enhance the quality of life and well-being of all people in the South West
Metropolitan region by contributing to making it a safe and secure community.

1.3

Period of Agreement

This Memorandum of Understanding will be for a total period of two (2) years, commencing 1 March
2020.

2.

Objectives of the Memorandum of Understanding

The objective of this Memorandum of Understanding is to define the relationship, roles and
obligations of the St Patrick’s Community Centre and the WA Police Force in relation to the
Imagined Futures Leadership Group and related initiatives and working groups.

3.

Project/information sharing initiative details

3.1

Shared principles
a. All parties are committed to improving social, cultural and economic outcomes in the South
West Metropolitan region.
b. All parties are committed to achieving a more effective and coordinated approach to
decision making and working together, recognising the interdependence in the delivery of
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human services in the South West Metropolitan region.
c. All parties recognise their partnership is based on mutual respect and trust, with openness
and transparency in all activities.
d. All parties recognise the value and contribution of all sectors in the delivery of human
services in the South West Metropolitan region.
e. All parties are committed to empowering community members in the design, planning and
delivery of human services in the South West Metropolitan region.
f.

All parties are committed to enabling consumers in the South West Metropolitan region to
make informed choices on services.

g. All parties are committed to ensuring the sustainability of human services in the South West
Metropolitan region.
h. All parties will avoid conflict and impediments relating to establishment and operation of
Imagined Futures.
i.

All parties will take reasonable steps to assist one another to achieve the objectives of this
Memorandum of Understanding.

3.2
Information exchange
The exchange of information pursuant to this MOU is for the primary purposes of improving client and
community outcomes and to better coordinate the delivery of services. Personal information will only
be exchanged with the consent of the individual concerned, or where it is required by law.
The parties agree to:
•
•
•

Exchange information that is or may be relevant to the other party and which is not subject
to statutory restraints.
Ensure that either party who receives information pursuant o this MOU must only use the
information for the purposes for which it was provided.
Obtain an individual’s consent, either verbally or in writing, before providing their personal
information to the other party, and to ensure this consent is recorded.

3.3 Requests for Information
All requests for information will be recorded and authorised by a person holding a managerial position
or his/her delegate. The manager or delegate must be satisfied that the information is necessary in
the performance of official duties or for core business functions.
3.4 Security of information
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The parties will at all times ensure appropriate security, storage and disposal of information subject to
this MOU.
The parties acknowledge and undertake to protect the confidentiality and integrity of the information
obtained in the provision of their respective services in accordance with existing State and Federal
legislation and the National Privacy Principles.
3.5 Third party access to information
Information may not be transferred to a third party without the consent of the individual concerned or
where required by law.
4.

Project Management

4.1.

Roles and responsibilities of parties
Party 1: St Patrick’s Community Support Centre
•
•
•

Overall contract management of grant funding, including monitoring financial
and reporting compliance.
Chairing the Leadership Group and Steering Committee to manage and oversee
Imagined Futures and the implementation of its priority initiatives.
Line management of the staff employed to support the Forum and deliver
initiatives in line with established priorities.

Party 2:

4.2
The

•

Attendance at meetings of the Leadership Group and subsequent meetings of
Imagined Futures.

•

Ongoing support to the Imagined Futures project, in accordance with the
undertakings outlined in this Memorandum of Understanding.

Key representatives
following

St
Patrick’s
Community
Support
Centre
Imagined
Futures

representatives

will

be

the

main

contact

points

Mr Michael
Piu

Chief
Executive
Officer

9430 4159

mpiu@stpats.com.au

Leigh
Sinclair

Executive
Officer

0430
778

lsinclair@stpats.com.au
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for

each

party.
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4.3 Meetings
Members of Imagined Futures will attend Leadership Group meetings every two months.
Members are expected to attend all meetings or send a representative, who is at a similar or more
senior level in their organisation. If an organisation is not represented for more than three meetings
in a calendar year, a letter will be sent to the organisation asking if they wish to continue as a member.
5.
Reporting
St Patrick’s Community Support Centre will provide six-monthly progress reports to the Imagined
Futures Leadership Group for the duration of this Memorandum of Understanding, commencing 1
March 2020.
6.

6.1

General provisions

Confidentiality

A commitment by each party that it acknowledges and undertakes to protect the confidentiality and
integrity of the information obtained in the provision of their respective services.

6.2

Intellectual property

Any resources, reports and programs created by the operations of Imagined Futures are the
intellectual property of St Patrick’s Community Support Centre. Such property can be used by the
parties to the Memorandum of Understanding, subject to the agreement of St Patrick’s Community
Support Centre.

6.3

Marketing and publicity

Any marketing and publicity related to Imagined Futures must be undertaken in consultation with the
Leadership Group or steering committee.

6.4 Settlement of disputes
Any disputes with regard to the management and operation of Imagined Futures should be resolved
through the Steering Committee.

If no agreement is reached through the Steering Committee, the parties may choose to engage an
independent person to help resolve the dispute if required, the cost of which will be borne equally by
both parties.

6.5 Termination clause
Either party has the right to terminate this Memorandum of Understanding by giving 30 days’ notice
in writing to the other party.
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6.6 Honour clause
The Memorandum of Understanding is an expression of the purpose and intention of the parties,
which is binding in honour only. This Memorandum of Understanding is not to give effect to any legal
relationship or obligations other than those already in existence under any written law. It is not
intended to give rise to any consequences or be the subject of litigation, nor is it intended to subjugate
the rights, duties or responsibilities of the parties arising from the provision of information about their
customers/clients.

6.7 Memorandum of Understanding review

7.

(i)

The Memorandum of Understanding comprises only this document and any other
document specifically referred to;

(ii)

The Memorandum of Understanding may be amended at any time with the
agreement of all parties; and

(iii)

The Memorandum of Understanding will be included on a register of MOUs to be
kept by each of the participating agencies.

Endorsement by parties

Party 1: St Patrick’s Community Support Centre

Mr Michael Piu

Date

Chief Executive Officer
St Patrick’s Community Support Centre

Party 2:
Member of the Imagined Futures Leadership Group

Date
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Appendix 4: Lakelands Change Champions Consent Form

Creating Change Champions Program
DETAILS FOR PARENTS

In conjunction with the Imagined Futures, South Lake Primary School and Lakeland Senior
High School we are proud to announce the return of the Creating Change Champions Program
to be delivered in Term Three and Four 2020.

This program seeks to provide a fun, interactive education program for 20 selected students in
years 7 & 8, thus students will be offered positions in a first come first serve basis. Students
have been selected based on their future leadership potential. Students will learn about and
participate in workshops developed around:
•
•
•
•
•
•

Resilience
Developing respectful relationships
Goal setting
Identity
Sexual development
Boxercise – fun and fitness

The program aims to develop and foster leadership skills to allow students to be mentors/role
models for the incoming Year 6 students in 2020.

Implementation:
Part a:
An eight-week program delivered at Lakeland Senior High School throughout Term 3 and 4.
Part b:
Students will have the opportunity to attend South Lake PS and mentor Year 6 students through
their Rocketeers Program.

Date and time:
Term 3, Week 2 - Week 9 (31st July – 18th September)
Term 4, Week 2 – Week 9 (23rd October – 11th December)

Friday recess time and period 3 (10:58am – 12:27pm) at LSHS
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Students will not attend their scheduled class for this period; instead, they will attend this
alternative leadership program. A small recess will be provided.

On a once-off basis, during term 4, students will attend South Lake PS on a Thursday morning
between 11am – 12:30pm. Students will walk (weather permitting) or be driven in a staff
vehicle from LSHS to SLPS to run mentoring session with the Primary School Students.
Students will return to school and continue with their normal classes afterwards.

Staff supervision:
Provided by Mental Health Program Coordinator – Miss Valentine, Mr Marshall, Palmerston
Association, headspace, Fremantle Minds and The Young Boxing Woman Project.

Kind Regards
Natasha Valentine
Mental Health Program Coordinator
94123100
Student requirement:
Students must be in full school uniform.
It will be the responsibility of the students to catch up on work missed from attending this
program.
Students selected must continue to maintain good attendance at school and uphold the behavior
expectations of LSHS whilst participating. Failure to do so many jeopardise their position in
the program.

I am aware that any costs incurred as a result of accident or illness are my responsibility and
that members of the school staff are not responsible for any loss or damage to my child’s
personal property that may occur during the course of the incursion.

I agree to inform the organisers before the incursion time of any changes to my child’s health
or fitness so that appropriate supervision may be arranged. I acknowledge that, should it be
considered necessary, school staff will arrange to present my child for medical assessment
including the use of an ambulance and that I will be responsible to meet any costs incurred.
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PERMISSION TO ATTEND THE CREATING CHANGE CHAMPIONS PROGRAM

I agree /do not agree for my child to be photographed/videoed during the program
for promotion and publication.
I have read and understood the information regarding the program and give my consent for
my daughter/son (name)__________________________ to attend the dates listed above as
well as my consent for the supervising staff to administer first aid and seek medical attention
for my child if this is required.

_______________________________
(parent/guardian signature)

____/_____/_______
(date)

Home number: __________________________________
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